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“Evidemment, la Communauté ne peut imposer des
règles aux universités en raison de leur autonomie
et du nouveau principe de subsidiarité inclus dans
le Traité sur l’Union Européenne à propos de
l’éducation. Mais elle peut, de toute façon, être at-
tentive afin que dans la réalisation de la dimension
Européenne, les étudiants deviennent des acteurs
principaux“

Domenico Lenarduzzi

Director General of DG XXII : Education, Training and Youth
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The strong links between European higher education and
AEGEE-EUROPE are of course coming first of all from
the very nature of AEGEE as a European student move-
ment. As such AEGEE will keep a lasting credibility with
the rest of society if it is of the major voice expressing
truly European opinions on issues related with European
higher education policies or programmes.
European students have to advocate positions on existing
policies or asking for new policies in the field of higher
education as it is a role that nobody else can play.

But beyond its very nature, this link is deeply rooted in
both the history of AEGEE-EUROPE and the history of
the European higher education programmes. In a much
stronger sense that for any other European student or-
ganisation.

AEGEE-EUROPE played a big role in promoting the
ERASMUS programmes all through European universi-
ties at a time when mostly scepticism was reigning in
rector’s and professor’s offices and played a decisive role
in getting it adopted. Thanks to an intense and very suc-
cessful lobbying operation in 1986/87 towards big news-
papers in most EC countries (promoting ERASMUS as
the programme expected by the European students) and
series of meetings with heads of states or government
(W.MARTENS in Belgium, R. LUBBERS in The Neth-
erlands and finally F. MITTERRAND in France),
AEGEE-EUROPE helped keeping ERASMUS on the
agenda of the Council of Ministers despite two refusals
coming from France, Germany and UK. And finally, af-
ter this crucial lunch to which President MITTERRAND
invited the 20 Board members of AEGEE-EUROPE and
where he got convinced that a top level intervention was
required to move ERASMUS out of a bleak prospect,
ERASMUS was adopted three weeks later.

Immediately after, when AEGEE tried to change the way

Intervention by Frank
Biancheri, Honorary
President and Founder
of AEGEE-Europe.
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The duty of AEGEE-EUROPE:
Being at the core of

every debate concerning
European Higher Education



students were treated in ERASMUS (like products and
not like partners), AEGEE then did learn how to use crit-
ics and the possibility to make them public has a power-
ful force to, at least, be able to keep an independent voice.

By being supported financially by the programme pro-
moters, as a good promotion tool, and using the great
interest generated by ERASMUS in the press, AEGEE-
EUROPE benefited directly for its development from the
European higher education programmes. This went on
with TEMPUS when Eastern Europe came on the agenda.
AEGEE-EUROPE has helped significantly the informa-
tion and know-how concerning TEMPUS to get into sev-
eral Eastern Europe universities as well as it benefited
from TEMPUS to get funds to fasten its development in
this region.

To summarise, these links of AEGEE-EUROPE and
European higher education policies were the strongest
when AEGEE was developing its more critical positions.
Supporting the objectives but questioning the methods.
As a student, grass-root organisation, it would indeed be
quite a surprise that on the implementation aspects
AEGEE will have the same opinion as a huge adminis-
tration!

With SOCRATES II coming and the first results of SOC-
RATES I now available, AEGEE-EUROPE is again at a
cross road to define its standpoint. This series of 54 Soc-
rates conferences show at least clearly that AEGEE, as it
has always done, will support first an open, transparent
and public debates of those policies!



In 54 antennae (local chapters of AEGEE Europe) all over
Europe, an evaluation of the SOCRATES programme has
taken place at the same time.

Depending on how many people were available in each
antenna to dedicate time to the preparation of the SOC-
RATES Action Day, the events which took place locally
were very different, but always with the common aim to
discuss and evaluate the implementation of the SOCRA-
TES programme and its future.

Thus, the SOCRATES Action Day has been ranging from
small round tables with 10 persons to conferences gath-
ering 250 students, up to information spreading which
got in touch with as many as 600 persons.

All together, 6500 persons took part in the SOCRATES
Action Day on November 12th 1997.

As AEGEE is spread outside the borders of the European
Union, our results will also consider the opinion of coun-
tries like Poland, Romania, Hungary and Slovakia who
are now entering the SOCRATES, but more specifically
of Turkey. In fact, AEGEE Europe is very concerned by
the enlargement of the SOCRATES programme to Tur-
key, as a tool toward a greater democratic approach to-
ward education and the civil society in general in this
country.

To conduct this evaluation of the SOCRATES pro-
gramme, we got in touch locally with the Representants
of International Relations Office, with Rectors and with
Teachers deeply involved in the implementation of the
programme inside their universities. As well, we contacted
experts on Intercultural Education who helped us defin-
ing the great output of the SOCRATES programme for

By Hélène Berard
Co-ordinator of the
Socrates Action Day
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SOCRATES Action Day

What was it ?



its participants.

We received from them a strong support for this action.
The conclusions drawn in this brochure are therefore is-
sued out of thorough discussion involving representants
of each level of the implementation of the SOCRATES
programme.

In fact, we believe that, to be accurate and valuable, this
evaluation had to take into account the considerations of
each person involved in it, at whatever level they would
be. We thank each of them who helped us in conducting
this process.

Last but not least, we wish to thank particularly, Dr.
Joseph Bricall, President of the Conference of European
Rectors (CRE) and Patron of AEGEE Europe, and Dr.
Andris Barblan, Secretary General of the CRE, who gave
us their support by contacting personally the Rectors,
member of the CRE, in each city where the SOCRATES
ACTION DAY was taking place.
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During the Dublin European Council on Decem-
ber 13th and 14th 1996, the Head of States and
Governments have agreed on a Declaration ti-
tled : “The challenge of unemployment”

In this Declaration, they recalled the fact that the
fight against unemployment was the responsi-
bility of the Member States and ask for the sup-
port of the European Commission on this proc-
ess. Amongst other important points, they con-
sider that the restructuring of Public finance
should play an important role to enhance growth
and employment, especially through investments
in Human Resources and active policies on the
job market.

A few measures must be taken in order to invest
in human resources, and amongst  them were
stated :

the development of a human resources policy
answering to the needs of qualification.

the creation of a job market more open to
employment thanks to a greater adaptabil-
ity of persons and companies toward eco-
nomic changes.

a modernization in the work organization and
a growing mobility.

As well, in the White Book on Education and
Training “Teaching and Learning : toward a
cognitive society” presented in November 1995,
the Commission presents three major elements
which will have to be faced by the European
Union :

Globalization of exchanges which requires a
general increase in the demanded qualifi-
cations.

The upcoming of an information society
The acceleration of scientific and technical
progress.

In order to face these three “shocks”, the Euro-
pean Commission proposes 2 priority answers :

To revalorize the general culture (ability
to understand, to analyze, to create...)

To develop the capacity of being employed
through students and workers mobility.
In order to achieve this aim, it is indispen-
sable to set up a real recognition of knowl-
edge and competence.

Five action lines have therefore been proposed
to the Member States :
to enhance the acquisition of new knowledge.
to bring schools and companies closer to each

other.
to fight against exclusion. The White book

here proposes to redistribute complemen-
tary European funds through pro-
grammes like SOCRATES or
LEONARDO which are complementing
local and national initiatives.

to bring to young people the mastering of three
community languages

To treat on an equal plan, physical and training
investment.

These considerations are showing very well the
critical importance for students nowadays to ac-
quire a more open minded approach along with
a greater knowledge of the international envi-
ronment in which they will have to live and work
in the very near future.

A research conducted by the Higher Education
Section of UNESCO has defined a Matrix of
Skills which will be required in the future by
employers.
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Traditional Academic Skills :
specialist knowledge
ability to apply knowledge

logical thinking
critical analysis
problem solving skills
written communication
spoken communication
ability to handle numerical data
computer skills
research skills

Personal Development Skills :
self-confidence
self-discipline
awareness of one’s strengths and weaknesses
creativity
independence
knowledge on international affairs
desire to continue learning

Enterprise or Business Skills:
positive attitudes to opportunity and risk
ability to priorities tasks
interpersonal skills
ability to function in a team
leaderships attributes.

Following our own evaluation and the evaluation conducted by the
European Commission itself, it has been proved that most of these
skills were acquired through a study stay abroad.

Each ERASMUS student has stressed the great added value his stay
abroad gave him in terms of personal development, self-confidence
in facing new situations, in acquiring flexibility and a more tolerant
and respectful approach to differences.

The benefits acquired through international exchanges have been
shown by many different organizations and present no doubt nowa-
days about their reality and importance, but nevertheless, the sup-
port granted to student’s mobility, or in a broader context to the
internationalization of studies is not so strong anymore and is even
more and more put under question.

AEGEE SOCRATES Action Day
is therefore aimed at showing how crucial this sup-

port is !



As a student association, our concerns and thus
our evaluation are mainly dealing with the
ERASMUS program. Nevertheless, some crit-
ics and comments can be solved through other
parts of the SOCRATES program and are there-
fore important.

I. Financial overview

In 1994, while the negotiations were going on
in the Commission for the financing of the SOC-
RATES program, the initial demand was to grant
the SOCRATES program more than 1000
MECU (Million ECU) to cover a 5 years period
going from 1995 till 1999.

The amount which was finally granted was 850
MECU to cover the participation of 12 countries.

The European Parliament imposed at that time
that a revision of this amount should take place
in 1997 in order to increase this amount.

Therefore, negotiations went on this year to de-
cide which amount should be added to the SOC-
RATES budget.

The European Commission propose an in-
crease of 50 MECU

The European Parliament propose an increase
of 100 MECU

The European Council (Council of Ministers)
propose an increase of 25 MECU

Finally, the decision was taken to increase the
global budget of 50 MECU up to 900 MECU
for the 15 Member States, Liechtenstein, Nor-
way and Iceland as well as Hungary, Czech Re-
public, Romania (entering the whole SOCRA-
TES program) and Poland, Slovakia and Cyprus
(entering only the ERASMUS program).

Therefore, the small increase agreed upon finally
result in a real decrease of money granted to each
country, as there are now more countries ben-
efiting from it, and the budget has not been in-
creased proportionally to the number of coun-
tries.

II. Student’s mobility

Financial support and equal chances

Since ten years of its existence, the ERASMUS
program has acquired fame in the university
world and has attracted more and more students.
As a result, the amount of money granted to each
student is decreasing. When the aim of the SOC-
RATES program is to cover the difference of
expenses implied by a stay abroad, it often
doesn’t cover even this amount and can be re-
ferred at as some “pocket money” (90 ECU per
month in Germany).

Even if the ERASMUS student mobility grant
is not aimed at covering the whole cost of a stay
abroad, the fact that the amount of the grants is
so low is creating a disadvantage for students
who do not have high personal incomes (by
themselves or through their parents).

It results in a certain elitism in the selection as
poorer students do not even ask for an
ERASMUS stay abroad, knowing in advance
that they will not be able to cope with its finan-
cial cost.

As well, the usual way to distribute the money
is to give an equal amount to each student even
though the cost of living is much higher in Scan-
dinavia than in Spain, which results also in a dis-
crepancy in the financial situation of ERASMUS
students.
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Following the principle of subsidiarity, it has
been decided that the funding for ERASMUS
should be completed by the local institutions
(universities, local and regional councils...). Here
again, depending on the interest showed by these
institutions toward Europe and on the wealth of
these bodies, students might have another source
of financial support or might not. For the un-
lucky ones living in a poor region or in a region
hostile to the European Union, this support does
not exist, creating more inequalities.

Another problem appearing to prevent student’s
mobility is that in some countries like The Neth-
erlands or Germany the national grants given are
depending on some requirements which are dif-
ficult to comply with when going abroad. In The
Netherlands, the “Tempobeurs” system requires
each student who receives a governmental sup-
port to obtain a minimum number of credit per
semester. If the courses taken abroad are not rec-
ognized by the home university, the student then
lose their national grant. In Germany, the national
grant is given for a certain time (usually already
not enough to finish studying) in which the time
spent abroad is included. Again, if the courses
are not recognized, the student face the risk of
losing from six months up to one year and not
having any more grant to finish his studies.

Of course, this affect first of all students coming
from less wealthy families.

This situation is often worsen by the fact that
the ERASMUS grants are usually distributed
with a long delay (between one and two months)
on the student bank account.

Selection criteria

A few problems have also been noticed on this
subject. The situation here depend a lot on the
country policy.

While in some countries, students get automati-
cally accepted since there are not enough demand
to cover the number of places available, in some
others, the selection criteria are so hard that what-
ever their motivation can be, students cannot go

abroad. The Netherlands for example has a sys-
tem with three round of selections, lasting ap-
proximately from one to two years (in 97, 12
places used over 189 available in Enschede).

The transparency on the criteria applied is rather
difficult to obtain, and there again, it varies from
one university to the other. It ranges from no
declared criteria at all to a selection depending
on academic achievement, on tests, or on interviews.

Nevertheless, some complaints about the fact that
ERASMUS grants are given preferably to rela-
tions or friends come out relatively regularly.

One of the selection criteria which consist a
rather important problem is the language knowl-
edge. While some countries are impeding any
student who does not have a sufficient knowl-
edge of the host language to go, some others are
sending abroad students who hardly speak a word
and cannot then follow the courses properly.

We will come back to this language problem later
in this brochure.

III. Courses recognition

One of the main hindrance to student’s mobility
is the non-recognition of the studies followed in
a university abroad.

It seems that each country in Europe suffers from
an “arrogance” virus which lead them to con-
sider their system as being better than the other
countries one. This situation is first of all due to
a weak knowledge in universities over Europe
of the system and of the content of the courses
given abroad.

Home teachers and universities only accept to
recognize courses when they personally know
either the teacher who is giving them or if they
have been to this university previously in order
to check the program there.

Quite often, the home university requires, in or-
der to recognize them, that the courses corre-
spond exactly to those which should have been



followed at home and are taking place at the same
time than in the home university.

Specific field of studies like Law, based on de-
tails and accurate knowledge then meet even
more difficulties in organizing exchanges.

On the other hand, some agreements between
universities are so strict that foreign students
cannot follow courses given outside their host
department even though these courses are cor-
responding exactly to the ones they would have
followed at home.

Considering the fact that in Europe the univer-
sity year begins at different period in each coun-
try, this time and content compliance is rather
difficult to achieve. It often happens that semes-
ter are beginning abroad before the end of the
home semester.

The recognition of the diplomas is also impeded
not only by the slowness shown by the host uni-
versities to send the results, but also, beforehand,
by the bad quality of the information reaching
the home university about the available courses
abroad. As a result, most students don’t know
exactly neither what courses they can take, nor
the requirements their home university is expect-
ing from them in order to recognize their study
time abroad.

A lack of coordination between universities can
also be seen, along with the previously seen lack
of knowledge.

IV. Teacher’s mobility

It has been shown previously that due to a lack
of knowledge between universities, the courses
recognition was very much dependent on teach-
ers’ personal contacts abroad.

Hence, if the ERASMUS program has to sur-
vive, it will happen through an increased teach-
ers’ mobility, giving then the abilities to univer-
sities to recognize credits acquired abroad more
easily and thus, to solve one of the hindrance
preventing students from applying for

ERASMUS stays.

In fact, since its beginning, the ERASMUS pro-
gram has been very much carried by the teach-
ers who showed a great interest in the imple-
mentation and the outcomes of the ERASMUS
program.

While these teachers were still very motivated
in 1995, when the SOCRATES program was
implemented, they have now lost most of their
faith in the program, thus depriving the program
of its main strength.

Due to the low financial support from the Euro-
pean Union, teachers are nowadays foreseeing
that this support will one day not exist anymore.
Without support from the European level, they
fear for the continuity of the program and are
lacking motivation to create new contacts abroad
or new exchanges.

In fact, the expansion of the program depends
very much on the dynamism shown by univer-
sity towards European matters. It rely totally on
each university’s will to create new contacts. No
help or moral support is organized on that point,
and as the administration officers have a too
heavy load of work to carry, they cannot pros-
pect by themselves. Teachers are then the only
ones to fulfill this task.

Their motivation and their achievement are de-
pending on their ability to travel and make new
personal contacts in universities abroad. The
funding for teachers’ mobility should thus not
be decreased any further.

Lacking money to support their initiative and
lacking faith in the program’s future, teachers
could provoke the failure of the whole program.

This problem appears at a time when teachers
already have difficulties to define their own iden-
tity. In fact, with the ever growing importance
of the media, the teaching quality is decreasing.
Teachers have problems to define their role in
relation with the huge flow of information ac-
cessible nowadays as they are not anymore the
main source of knowledge.



As a general process, the role and place of the
teaching corporation has to be redefined in or-
der to give them back their identity and thus,
their motivation.

As it is now, the SOCRATES program is also
rather illogical. The implementation is very much
centralized (universities have to sign the Institu-
tional Contract with the European Commission
with a strong financial control over the Com-
munity money) but is more and more decentral-
ized for its funding. The actors of the SOCRA-
TES program therefore feels like orphans who
have nowhere to find a moral support for their
involvement and dedication.

At a time where the Social Europe has being
delayed for so long that very few persons are
going abroad to work, the SOCRATES/
ERASMUS program is the only one which
achieve the aims of creating more mobility and
more understanding amongst the citizens of Eu-
rope and is therefore creating this human and
social unity aimed at by the European Union.
ERASMUS is the laboratory of the social Eu-
rope. It managed to unify Europe through the
only possible way : personal contacts.

V. Financial support for universities

After two years of delay, the Institutional Con-
tract has finally been implemented in 1997. As a
result, universities all over Europe have received
on average 10% of the money they required.

In each university, considering this small amount
of financial support to cover the administration
costs, there is now usually only one person who
works on this subject and implements the whole
program both inside and outside the university.

Considering the very central role that they are
playing, they need to know and understand very
well the organization of their partners. However,
they do not have the time to do so, due to the
very heavy bureaucratic process they have to
comply with.

Here again, the motivation degree is decreasing.

Moreover, the money distribution process im-
posed by the European Commission, splitting the
payment of the grant in two parts, is complicat-
ing very much their work.
Universities would expect more simplicity, even
more when the amount granted are so low (on
average 15 000 ECU).

This lack of money and time is also impeding the
good implementation of the program as it hinders
a good communication and coordination between
all the actors involved in the SOCRATES program.

VI. Miscommunication and lack of in-
formation

One of the main critics addressed to the SOC-
RATES program is its inability to create good
communications between its components.

Universities are often not ready on time to pro-
vide their partners with sufficient information
upon the courses proposed for the foreign stu-
dents. Generally, not enough information is
spread beforehand in order to allow student to
prepare themselves to the cultural chock wait-
ing them on their arrival.

Here again, the lack of knowledge of the lan-
guage of the host country is preventing them
from establishing good contacts with the local
population, whether students or other persons.

Many students expressed the regret that language
courses were not available in their host univer-
sity. This problem could also be solved or at least
reduced if a proper preparation could be proposed
before departure in their home university.

Many complaints were also relating to the lack
of information before leaving about the courses
which were open to students abroad This pre-
vented them from getting a clear view of the
possibilities offered and thus created problems
for the recognition of the courses taken afterwards.

Once arrived abroad, the students often have to



face alone all the difficulties (adaptation to the
culture, to a different academic system, social
integration) they can meet, as very little support
is organized by the host university.

Universities also have problems in communicat-
ing with DG XXII.

VII. Academic follow-up of ERASMUS
students

It has been regretted by both the students and
university officers that an academic follow-up
of the ERASMUS student has not been organ-
ized. Firstly in order to really check the impact
of an ERASMUS stay as an help to find a job
and secondly in order to create a database where
future students and universities could refer in or-
der to improve their action and find new contacts.

The pedagogical follow-up of the ERASMUS
student is also important as students acquired
there a great added value in terms of tolerance
and understanding of differences. The follow-
up would lead to a spreading of this knowledge
and a bigger impact toward students who did not
have the chance  to go abroad.

The ERASMUS is nowadays loosing half of the
effect it could have by not exploiting this expe-
rience.

VIII. Language courses

It has been noticed that the lack of knowledge of
the host language was a strong impediment to
both the selection of students and to the benefit
they can get once abroad.

Languages courses should therefore be a strong
focus in every field of studies and not only in
humanistic faculties. The knowledge of a sec-
ond foreign language, being other than english
should really be promoted.

This would also help in attracting students to
other countries than english speaking ones.

IX. Eastern countries

As the SOCRATES (or only ERASMUS) pro-
gram is only starting now in some of the CEEC,
students and university officers don’t know much
about it yet, nevertheless they are very much in-
terested in it and are looking forward both to go
abroad and to receive foreign students in their
universities.

However, with the creation of new standards of
education in Poland for example, the ERASMUS
program could be implemented through new
courses but as the standards only allow to ex-
tend lectures time instead of adding new sub-
jects, it will be rather difficult.

From the experience these countries acquired
from TEMPUS, they are demanding a very clear
and transparent system in order to avoid that the
available places should be distributed only to
friends and relation and also in order to make
sure that the money is really allocated to the
implementation of the program instead of being
use for other purposes.

Foreign students coming from eastern countries
have stressed the fact that it would be really inter-
esting for western students to go and study in a less
developed country or in a Muslim culture as they
would experience a totally different style of life.

As coming from countries with a very low pur-
chasing power compare to the western ones, the
grant allocated to students through ERASMUS
will be far from enough to allow usual students
to live abroad. Again, only wealthy students will
benefit from it. Even more than in the western
countries, this will create strong inequalities in
the student population.

Language skills here also have to be better de-
veloped in order to allow more student to access
the selection phase.

Eastern students are also afraid that they might
not have the opportunity to study abroad if their
university is not dynamic enough to find con-
nections abroad.



Declaration on Students’
Mobility

The Agora (General Assembly) of
AEGEE approves in Ankara a

resolution for the enlargement of the
Socrates Program

AEGEE would like to emphasize its de-
sire to provide all students in Europe with
equal opportunities to conduct some time
of their studies in a foreign European
country. The support of AEGEE is there-
fore of fundamental importance for stu-
dents from all the countries with prob-
lematic standing for their involvement in
the EU program Socrates.

AEGEE wishes to stress the importance
of exchange programs building up a Eu-
ropean society of different cultures and
understanding, for which personal expe-
riences are indispensable. The great
success of ERASMUS calls for further
extension of the program, reaching
clearly beyond the borders of the Euro-
pean Union.

Consequently, AEGEE fells that also
Turkish students should be given the
possibility to participate in the EU pro-
gram SOCRATES, and likewise other
European students should be encour-
aged to study at a Turkish university.

Agora Ankara, November 1997, [pr2297]

Initiating a civil society movement in Turkey is
difficult. A countrywide strategy should be iden-
tified on how to participate to the EU Programs
; once this aim is achieved, Turkish universities
can also present interesting educational programs
for European universities.

However, this has not been the case till now, both
because of lack of a certain policy of European
Union on educational matters, particularly on
SOCRATES, and the lack of interest from Turk-
ish government and public.

The EU policy on SOCRATES is not certain and
defined. Educational systems in Europe are very
diverse. The EU has been working on the inter-
national adaptation for credibility by means of
Community programs.

In the case of the enlargement of the program to
Turkey, various institutions of the European
Union have different opinions. Apart from the
fact that the Committee on Culture, Education,
Youth and the Media of the European Parliament
blocked a proposal from the Commission of the
European Communities aiming at it, the Com-
mission itself expressed a positive opinion, not
only through the proposal itself, but through a
Communication to the Council dated from
15.7.1997. ECOSOC has also adopted an advi-
sory resolution to the European Parliament to
include Turkey in SOCRATES.

Governing decision mechanism for EU-Turkey
relations are organized according to the 1963 As-
sociation Agreement between EU and Turkey.
The Association Council has adopted such ad-
visory resolutions as well as the Joint Parliamen-
tary Commission and the Joint Consultation
Commission. The Customs Union Decision of
the Association Council also foresees a coop-
eration on industry and vocational training.
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According to the 1963 Ankara Agreement, Tur-
key has gained the associated country status even
before Spain and Portugal. The EU argument to
include the latter countries as Member States
being to avoid possible antidemocratic regimes.

In the meanwhile a negative argument against
Turkey’s inclusion to educational programs was
the unsettled democracy and the bad human
rights report, ignoring the fact that these pro-
grams would be the main tools to obtain the set-
tlement of these universal values. This is more
than contradictory.

On the other hand, Turkey which is neither
considered a Central and Eastern European
Country, nor participating in Phare - Tacis
programmes, has to have a specific position and
needs to be added to the Basic Decisions as she
has been an associated member since 1963 by
the Ankara Treaty.

The 7th Article of the Basic Decision of SOC-
RATES has been amended to include CEEC,
Cyprus and Malta; therefore, such a simple
amendment to include the word “Turkey” should
not be that hard.

Turkey's financial contribution will be directly
made by Turkey or by using the funds earmarked
for the financial contributions for Turkey by the
MEDA funds (or both, whist reserving the right
to make a proposal the budgetary authority at a
later date.)

Participation to the programs is not only impor-
tant but essential for Turkey in order to be able
to use European experience on education, espe-
cially in this crucial period of educational reform.

The Turkish Government and Parliament should
show their interest and approach their counter-
parts in EU. It seems that by following a strat-
egy on full membership in EU, many concrete

opportunities are missed like educational pro-
grams. Therefore, NGOs and student organiza-
tions should coordinate their acts both in the
country and on the European level, they should
sustain their monitoring role on the operation of
the programs.

It is essential that the European Union act in ac-
cordance with its own policies reflected in the
adopted resolutions and decisions in consider-
ing the enlargement. Turkey’s inclusion in SOC-
RATES is essential not only for raising a Euro-
pean generation, but also for providing an
intercultural medium for the educational com-
munity in Europe.

Additionally to SOCRATES, LEONARDO and
Youth for Europe, a new organization is needed
to gather Mediterranean programs like MED-
Campus and EURO-MED, including the other
non-member countries of the Mediterranean area.



strengthen itself.

The EU population has grown wearied of being
considered as a second choice objective and this
feeling is now passing through the attitudes of
students and universities.

In losing now the support of universities and
most of all, of students, the European commis-
sion run the risk of losing support from the whole
current generation and will have to wait for 20
more years before being able to gain them to its
cause again.

For 10 years now, the SOCRATES program has
been carried by the motivation of teachers and
students, who, if they reject it tomorrow, will
lead to the failure of the SOCRATES program.
Losing SOCRATES, the European Commission
will lose the only efficient tool it possess nowa-
days to build up a European citizenship.

Nevertheless, for students and teachers to feel
motivated, they firstly need to feel supported,
both morally and financially. This can only be
achieved through a substantial increase in the
funds granted to the SOCRATES program.

Teachers and students need now more than just
a feeling, they need a proof that the European
Union feels concerned by their future.

The European Youth now needs to know that
the European Union is strongly concerned by the
personal development of each young European
and that it will give them the means to achieve
this aim.

The society in which we are living is growing
more and more international and as such, will
require its citizens to master foreign languages
and an intercultural environment.

There is a strong need now to acquire the know-
how necessary to handle properly cultural dif-
ferences and learn to be more flexible.

The objective is therefore to promote a Euro-
pean conscience through an increased mobility
in Europe.

At a time when the European Commission is try-
ing to involve more its citizens through infor-
mation campaigns like “Citizen’s First”, it re-
duces at the same time its support to the SOC-
RATES program.
However, usually : “Actions speak louder than
words”

The SOCRATES program has been the only one
to achieve the aim of creating a European feel-
ing. It helped to destroy prejudices and to en-
hance a mutual understanding, a tolerant ap-
proach towards different cultures and different
ways of thinking and helped creating this long
lasting ties which personal contacts are.

It is nowadays crucial for the future of Europe
to create more than an economical Union. For
40 years now, the building of a Social Europe
has always been postponed but in the meanwhile,
the population is still waiting for an aim to strive
for.

The European Union should concentrate more
on fulfilling citizens’ concerns and not only gov-
ernments’ ones. Since by growing closer to its
citizens, the European Union would also
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tion of studies in order to increase the mu-
tual recognition of Diplomas. Without
making a standard of organization, univer-
sities all over Europe have to agree on a few
common settings which will allow them to
facilitate the recognition of credits acquired
abroad.

Uniting universities all over Europe with-
out unifying them. By promoting teachers’
mobility and giving more means to univer-
sities to build up new contacts, universities

should consti-
tute a strongly
linked network,
helping them to
improve both
coordinat ion
and coopera-
tion.

Reduce the bu-
reaucracy and
improve com-
munication be-
tween all ac-

tors taking part in the SOCRATES pro-
gram. The administrative part of the pro-
gram is too heavy and some of it should be
restructured and reduced.

Enlarge the number of countries having
access to the SOCRATES program :
PHARE and TACIS countries, Cyprus and
Turkey.
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To improve the current implementation of the
program and, before all, foreseeing the introduc-
tion of the SOCRATES II program, AEGEE
wishes to bring its contribution to the current
evaluation by defining very important lines of
action for the future success of the program :

Give a stronger financial support to the
whole SOCRATES program in order to
give it the means to achieve its numerous
objectives (see Appendix 1 ). The educa-
tion policy of the European Union has to be
considered as a
global concept
and should de-
velop both the
promotion of the
European experi-
ence in primary
schools and pro-
mote life-long
learning.

Implement a bet-
ter spending of
the funds. Ap-
proximately 64% of the whole budget is
nowadays spent in coordination costs. This
proportion has to be considerably reduced.

Favors flexibility and creativity in the
ways to build a European citizenship.
Physical mobility has to be increased, but it
should not be considered as the only way to
make the European idea available for most
of the students. New courses, new European
programs, the intensification of language
teaching and of course, the extensive use of
the new media.

Stressing the need for universities to build
up a common structure in the organiza-



The SOCRATES Action Day has been organized with
the aim or attracting attention from all the parties con-
cerned by the implementation of the SOCRATES pro-
gram.

Therefore, this final brochure presenting the results gath-
ered European-wide will be distributed all over Europe.
Each person who took part in it will of course receive a
copy but the main aim is to attract the attention of the
decision -makers to the real situation of the SOCRATES
program and to call on their commitment toward an im-
provement of this situation.

In order to do so, these results will be presented on the
occasion of the Public Hearing of the European Parlia-
ment Commission on Culture, Youth, Education and
Media, on November 26th 97.

A personal meeting with Mr. Lenarduzzi, Director Gen-
eral of DG XXII will be  arranged and the results will
also be used in the frame of the ERASMUS 10th Anni-
versary meeting, in December 1997.

Afterwards, delegations of national students, members
of AEGEE, will present this document to the Ministers
of Education of their own country, in a campaign which
will take place between January and March 1998.

AEGEE will make every necessary effort to reach its
objective : supporting the SOCRATES program for its
aim but criticizing constructively its structure in order to
improve it.

This first step being over, AEGEE will reorganize a sec-
ond SOCRATES Action Day next March, in order to
examine thoroughly the content of the SOCRATES II
draft.

���������



Objective Tree of Socrates
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Geneva, 5 November 1997

Dear Rector,

As you well know, the SOCRATES programme has had a bumpy start considering the unmet expec-
tations of students and academics who are still weighing the merits of the changed organisation of
mobility activities that now refer to an institutional contract passed between European universities and
the European Commission. This changed procedure, however, has not increased the mobility budget
of the European Union, a fact that suddenly became obvious when the institutions received their
awards.

Indeed, the new transparency pointed to the imbalance between policy and action, between adminis-
trative requirements and support level of various activities - to the great frustration of university
members, be they teachers or students. CRE has already expressed to the European Union the need for
a new departure if the European dimension of academic training is to develop to its full potential.

Students are obviously most concerned by the disillusionment that is now spreading in European
institutions of higher education. That is why they would like to draw the attention of policy-makers, at
national and international level, in particular in parliaments, on the needs of academic mobility and its
necessity in an integrated Europe. On 12 November, 40 chapters of AEGEE, one of the largest  asso-
ciations of European students, will coordinate a common action throughout the 15 members of the
European Union to make public their hopes and disappointment.

Your university is one of the institutions where AEGEE will organise this common action. The Board
of CRE would welcome your active support of this SOCRATES day, which should give further argu-
ments to the European Commission for still a greater commitment of the Union and individual mem-
ber countries in the encouragement of free academic movement in an open European space of higher
education.

For CRE, the active involvement of member universities in the defence of European mobility activi-
ties would complement its analysis of the present strengths and weaknesses of the SOCRATES pro-
gramme, a study that will become part of the reflection process launched by the Commission on the
future of academic exchange in a strengthened European community of citizens.

Certain that the improved future of SOCRATES is a full part of your institutions'interest in European
activities, we hope that, with your support, AEGEE action on 12 November will meet its mobilising
objectives, while we remain

Yours sincerely,

Dr. Andris Barblan
Secretary General

Copy of the letter sent by the CRE
to the rectors of the Universities for
supporting the Socrates Action Day
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Socrates Action Day
Participating Locals:
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